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Over the last forty years, policy makers and politicians have become increasingly involved in the 
education system in the UK.  In 2015 there was significant review of initial teacher education (Carter, 
2015) which led to the introduction of Core Content Framework which sets out in detail the minimum 
entitlement for all trainee teachers (DfE, 2019) and frames teacher education ‘predominantly in terms of 
competencies and scientific evidence’ (Biesta, 2012, p.8). 

As an academic from socio-economic disadvantage – une miraculée (Bourdieu and Passeron, 1992) my 
natal class has had a huge influence on both my epistemological beliefs and pedagogy, which has shaped 
who I am as a teacher educator and academic. I am predominantly concerned with the way social class is 
still reproduced through the education system (Bourdieu, 1984) even today, and how the idea of 
competence is beginning to monopolise the discourse about teaching and teacher education (Biesta, 
2012) at both school and university level through the Teachers’ Standards (DfE, 2011) and the Teaching 
Excellence Framework (2017).  

This discourse promoted by the Government has, and is continuing to lead to hegemonic assumptions 
about teaching that are eagerly embraced by the teaching profession and beyond, which in turn leads to 
increased uniformity and conformity which in turn tends to promote what (Biesta, 2012) argues is an ‘un-
educational way of thinking about education’ (2012, p.10) 

In this presentation I aim to share how engaging in critical auto/biographical research for my doctorate 
has encouraged me to offer a counterattack to the influence of darker forces of the neoliberal English 
education system. As a teacher educator and academic I encourage my students to engage in nonviolent 
action (Sharp, 1973) through critical engagement with policy and practice to encourage them to see 
‘unfamiliar interpretations of familiar events’ (Brookfield, 1995, p.186) to resist an uncritical adherence 
to practice; instead seeing the larger social importance of the role of the teacher.  

Furthermore, in a direct challenge to my institution’s management I have initiated a discussion group of 
working-class colleagues to analyse the lived experience of both working-class staff and students within 
the academy in a bid to speak truth to power. I will share some of our emergent analysis about what we 
are finding. 
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