
Guidance notes for lecturers.
Marking work with consideration of spelling, grammar and structure. 

Over recent years, the number of students identified as having a specific learning difficulty has increased considerably. As a result, educational institutions have needed to consider appropriate ways and means to assist both students and assessors. The aim of which is to ensure reasonable adjustments are made for students with specific learning difficulties, whilst maintaining academic standards.
These guidance notes are recommended for use with any piece of written work submitted by students (coursework etc.). They are also applicable to the assessment of examination scripts. Please note that normally a coversheet is attached to a piece of coursework or examination script from a student with specific learning difficulties.
Marking of written assessments
Students with dyslexia tend to experience challenges with producing written work as quickly as other students. Spelling errors are more likely, even when work has been word processed; dyslexic student’s punctuation and grammar may be weak and they often omit, repeat or insert small function words or word endings. 

The use of spell- and grammar-checkers does have a limited use in dyslexics. The following errors are often seen in computer processed work:

• homophone substitution (e.g. There/their, affect/effect, witch/which) 
• phonetic equivalents (e.g. Frenetic/phonetic, homerfone/homophone) 
• incorrect word substitutions (e.g. Distance/disturbance) 
• American spelling (e.g. Color, fueling) 

While not without structure, dyslexic students’ written assignments may be lacking the “polished finish” which their peers demonstrate. Markers might reasonably, in normal circumstances, consider such work “shoddy” or careless, and may deduct marks for poor presentation.  However, in the case of dyslexic students, such errors should be understood and overlooked unless accuracy is of vital importance in the subject being assessed i.e. pharmaceutical studies, biosciences, nursing. 

By reading the student’s work quickly it is usually easier to assess the knowledge, ideas and understanding present in the work. Reading fast means you will be more likely to ignore mistakes in spelling, punctuation and grammar.
Fast reading is best accomplished by: 

• Ignoring any mistakes of grammar, punctuation or spelling. 
• Not correcting or commenting on the grammar, punctuation or spelling. 
• Focusing on what the student is trying to say/argue rather than on the errors. 
• Concentrating on understanding the point even if there are mistakes in the text. 

Some examples of the more common errors found in work by students with specific learning difficulties are:
· omitted words or punctuation (usually small functional words)
· excessive use of or misplaced punctuation
· repetition of informative phrases (not identified by a spellchecker)
· the transposition of words and the substitution of other function words
· e.g. the / a / an / for / from
· unsophisticated language structures
· simplified vocabulary
· errors in word-sequencing
There is no obligation on tutors to ‘fill in the gaps’ or ‘read between the lines’ of a script. If the script is incomprehensible or the factual interpretation is flawed, it should be marked as such. 
If students with dyslexia are losing marks through poor spelling and grammar and this is identified in their work, then they may be able to receive specialist tuition paid from the Disabled Students Allowance, which will enabled them to develop strategies to minimise their difficulties in the future.
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