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Introduction





The research reported here was commissioned by the DfEE in order to map current provision and participation in out-of-lesson-time learning activities (study support).  In order to fulfil this purpose, the National Foundation for Educational Research (NFER) carried out surveys of headteachers and pupils in mainstream secondary and primary schools and a survey of headteachers of special schools. Over 1,000 headteachers and nearly 9,000 pupils took part in the surveys, which took place during the second half of the spring term 1998. These surveys provide robust baseline data on the extent and nature of out-of-lesson-time learning activities in schools against which the Government will be able to monitor the success of its policy to encourage the development of study support activities.





Key findings


Virtually all mainstream schools and just under three-quarters of special schools provided some form of out-of-lesson-time learning activity for their pupils.


During one week in March 1998, about half of all pupils in mainstream schools attended one or more out-of-lesson-time learning activity.  A substantial minority attended three or more activities.


The most frequently attended individual activities were team sports and computer/IT clubs. Other popular activities included library/book clubs, singing/choir, drama, and arts/crafts/design technology.


Pupils’ main reasons for taking part included enjoyment of the activity, that it was one of their hobbies, and that their friends also attended. Their main reasons for non-attendance were the opposite of these.


Pupils most likely to attend a greater number of out-of-lesson-time learning activities were:those who perceived themselves to be amongst the best in class at school work, those who intended to remain in full-time education beyond the age of 16, and those from educationally advantaged homes.


Formal monitoring and evaluation of activities by schools was relatively uncommon.


The two most frequently cited reasons for discontinuing activities were that staff who used to run activities have left, and that teachers do not have enough time to run them.





�
Definition of study support





Extending Opportunity: A National Framework for Study Support, (GB. DfEE, 1998) provides the following definition of study support: “Study support is learning activity outside normal lessons which young people take part in voluntarily.  Study support is, accordingly, an inclusive term, embracing many activities – with many names and many guises. Its purpose is to improve young people’s motivation, build their self-esteem and help them to become more effective learners. Above all, it aims to raise achievement.” Although the surveys were carried out before the Government published the national framework, the focus of the research, out-of-lesson-time clubs and activities, falls within this definition of study support.





Overall provision and take-up





Virtually all (98 per cent of primary and 99 per cent of secondary) mainstream schools and just under three-quarters (72 per cent) of special schools provided some form of out-of-lesson-time learning activities for their pupils. Out-of-lesson-time activities were most likely to take place either at lunchtime or after school. Relatively few activities took place at other times.





Pupils were asked to give details of the out-of-lesson-time activities they had attended during the survey week (the week prior to completing the questionnaire, normally the week beginning 30 March 1998). Forty per cent of key stage 4 pupils, 48 per cent of Key Stage 3 pupils and 56 per cent of Key Stage 2 pupils in mainstream schools indicated that they had taken part in at least one out-of-lesson-time learning activity. About 20 per cent of all the pupils taking part in the survey had attended three or more activities during the survey week.





Provision and take-up in different subject areas





The majority of secondary schools provided out-of-lesson-time learning activities in the following broad subject areas: sport, leisure and board-games; creative and performing arts; mathematics, science and information technology; study skills/homework; English language, reading and writing; humanities, foreign languages and community studies.  Although the majority of primary schools provided activities in the first two areas listed above, fewer provided activities in the other areas.





The most frequently attended individual activities were team sports and computer /IT clubs. Other popular activities included library/book clubs, singing/choir, drama, and arts/crafts/design technology.





Pupils’ reasons for taking part (and not taking part) in activities





Pupils’ main reasons for taking part in activities were (in order of frequency): “I like the things we do there”, “It is one of my hobbies” and “My friends go there”.  Pupils who did not take part in any activities gave as their main reasons: “There isn’t a club that interests me”, “The activities don’t sound like fun” and “None of my friends go”.





Perceived achievement, educational aspirations and home background





Within schools, pupils who perceived themselves to be among the best in their class at school work were likely to attend a greater number of out-of-lesson-time activities than those who perceived themselves to be less good at school work.  Similarly, Key Stage 3 and 4 pupils who said that they intended to continue in full-time education beyond the age of 16 were likely to be involved in a greater number of out-of-lesson-time activities than those who did not intend to continue their education. Comparisons in terms of our indicator of socio-educational background (number of books in the home) showed that pupils from educationally advantaged home backgrounds were more likely to attend a greater number of out-of-lesson-time activities than were those from less educationally advantaged homes. 





�School background factors





At the primary level, there were no statistically significant differences in overall provision between schools with different levels of achievement in Key Stage 2 English examinations. At the secondary level, the results with regard to achievement were conflicting. Schools with relatively low levels of performance at GCSE were found to provide a slightly narrower range of activities than other schools. However, no significant differences were found between schools with different levels of performance in end of Key Stage 3 English examinations.





Schools with very high proportions of pupils from economically disadvantaged backgrounds (as indicated by the percentage of pupils known to be eligible for free school meals) were found, on average, to provide fewer types of out-of-lesson-time activities than other schools.  





Targeting





According to the headteachers, most of the activities provided in their schools were not targeted at specific groups of pupils.  However, in some secondary schools, study skills/homework clubs were targeted on low achievers, and mathematics/ number clubs on high achievers.  In a few primary schools, mathematics/number clubs were targeted on high achievers.





Childcare





Primary schools were more likely than secondary schools to run clubs with a childcare element. Just under 40 per cent of primary schools reported having after school activities that included childcare provision (compared with about eight per cent of secondary schools).





Staffing issues





Teachers were involved in running out-of-lesson-time activities in almost all schools. Specialist non-teaching staff were involved in providing activities in 56 per cent of secondary schools but were less frequently involved in primary schools. Learning support assistants were involved in 75 per cent of special schools. Pupils were involved in running activities in 40 per cent of secondary schools.





Parents were involved in running activities in more than half of the primary schools surveyed. They were least likely to be involved in special schools (24 per cent), possibly because special school pupils often live a long distance from their schools. Volunteers from the wider community were involved in activities in about a third of primary, secondary and special schools.





Adult helpers (including teachers) were unpaid in 58 per cent of the secondary schools, 67 per cent of the primary schools and 52 per cent of the special schools.  In a small proportion of schools (four per cent of secondary schools, one per cent of primary and 17 per cent of special schools) all adult helpers were paid.  In the remaining schools, some adult helpers were paid.





External support and subcontracting





In 38 per cent of secondary schools and 41 per cent of special schools some activities received external funding. This was much less frequent in primary schools, where only 14 per cent had received some external funding. In secondary schools, external support was most likely to have been received for study skills activities. In special schools, external funding was most likely to have been received for care clubs and residential activities. The main sources of external funding were charities and local authorities.





Headteachers said that nearly 40 per cent of secondary schools, just over half of primary schools and ten per cent of special schools had some form of subcontracting arrangements for their out-of-lesson-time activities. By far the most frequent areas to be sub-contracted in secondary schools were study skills, followed by sport and creative arts.  In primary schools, the main areas to be subcontracted were sports and child-care clubs.





�Monitoring and evaluation





Formal monitoring and evaluation was relatively uncommon.  One-third (33 per cent) of secondary schools, 15 per cent of primary schools and 24 per cent of special schools had some form of monitoring arrangements for out-of-lesson-time learning activities which were included in the School Development Plan (SDP) or other written policy document.





Discontinued activities





Nearly 30 per cent of secondary schools, about half of primary schools and nearly a quarter of special schools had discontinued one or more out-of-lesson-time activities during the three years prior to completing the questionnaire.  The two most frequently cited reasons were that staff who used to run activities have left, and that teachers do not have enough time to run them.





Schools’ future plans





About a third of mainstream schools, but fewer special schools, planned to introduce (further) out-of-lesson-time activities during the current or subsequent school year.  Secondary schools were most likely to be introducing study skills activities, whereas primary schools were more likely to be planning activities in sport or creative arts.





Implications





1.	It is important to recognise what is happening already. Virtually all mainstream schools and about three-quarters of special schools provided some study support activities. Furthermore, approximately half of all the pupils taking part in the study reported attending an out-of-school-hours club or activity during the survey week.





2.	There is a need for further guidance, presented in a concise and easily accessible format, on how to monitor and evaluate study support activities in an effective and time-efficient way.  





3.	In order to attract more pupils, there is a need for schools to identify pupils’ interests and hobbies (for example, by carrying out a survey of pupils) and to design programmes of study support activities accordingly.  Information on activities offered should be made widely available throughout the school in order to attract as many pupils as possible.


4.	There is a need for schools to target activities that appeal to: pupils who perceive themselves to be poor at school work; those with low academic aspirations; and those from less educationally advantaged home backgrounds.





5.	Guidance on how to develop a coherent programme of study support would be helpful for schools and others concerned with planning study support programmes.





6.	There is a need to consider ways of resourcing transport arrangements to support after-school activities in special schools and in mainstream schools in rural areas.





7.	There is a need to consider ways of giving teachers both time and recognition for their involvement in study support activities.





8.	There is a need to provide more schools with information on the range of sources that can provide support and/or advice for out-of-lesson-time activities. 








Copies of the full report (ref RR127) – priced £4.95 – are available by writing to DfES Publications, PO Box 5050, Sherwood Park, Annesley, Nottingham NG15 0DJ.  





Further information about this research can be obtained from Zelda Wilkins, Area 2F, Department for Education and Skills, Sanctuary Buildings, Great Smith Street, London SW1P 3BT





email: study.support@dfes.gov.uk
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