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Mentoring GCSE students
Aim of the project 

To explore how the findings from research into the use of mentoring to support year 11 C/D borderline students prior to their
GCSE examinations have led to more advanced models of mentoring being introduced to the college.

Context of the original study

Beauchamp College is a large, multi-ethnic 14-19 comprehensive school and community college. It gained technology
college status in 1997. In 1999, 55 C/D borderline GCSE students in year 11 were offered mentoring prior to their
examinations. The mentors were 18 adults, a mix of teachers and associate staff from the college. 

At the time of the project, mentoring was already being used in subject departments as part of the drive to improve teaching
and learning. It was one strategy adopted to help year 11 students achieve 5 C grades which would enable them to proceed
to Sixth Form courses. Initially, mentoring had been carried out by teachers but at the start of the project, it was decided that
associate staff would also be offered the opportunity to act as mentors. 

The project aimed to identify aspects of mentoring helpful to students and whether the scheme raised the GCSE
performance of targeted students.

The findings have provided feedback to inform improvement of the scheme since 2000, which we report on in this summary.

Summary of findings from the original study

• Students benefited from the mentoring relationship with a trusted adult, as demonstrated by their gain in confidence, self-
esteem and raised expectations of success.

• Students improved their study skills and autonomy by planning coursework and revision schedules more effectively.

• The quality of the relationship was important for success, so mentors and mentees needed the right attitude towards each
other. Both had to believe in the effectiveness of the process.

• Mentors enjoyed the mentoring process and understood the need for flexibility within it.

• There was an improvement in the GCSE results of mentored students compared with teacher-predicted and YELLIS grades.

• Mentoring worked best when students met mentors outside the usual learning situation.

• Mentoring was most effective when dedicated time was allocated.

• Being prepared to listen, recognising that different students had different needs and knowing when to intervene and when
to pull back, were found to be essential skills for effective mentoring. 



Definition of mentoring
The definition of mentoring adopted for the project was:

“Facilitated mentoring is a structure and series of processes designed to create effective mentoring relationships,
guide the desired behaviour change of those involved, and evaluate the results for the prot_g_s, the mentors and
the organisation.”

Murray and Owen (1991)

This definition stresses the processes involved in mentoring - the complexities of the interactions between mentor and
student which have equally complex outcomes and the importance of evaluating these in terms of results for students and
the college.

Previous research findings suggested that, although mentoring relationships are difficult to define, being dependent on the
skills and talents of the particular mentor and the unique needs of the student being mentored, they do have some features
in common:

• the relationship develops over a period of time;

• the relationship provides support, guidance and practical advice for the student;

• the advice provided is impartial and non-judgemental; and

• both participants gain satisfaction from the mentoring process.

Selection of students for mentoring
At the end of year 10, students expecting to gain four GCSE grades A-C and at least one grade on the C/D borderline were
identified. If students could ‘convert’ their C/D into a C grade they would be eligible for post-16 courses and would raise the
school’s performance above 70 per cent A*-C grades at GCSE.

Introduction of the mentoring process
Volunteer teachers, associate staff mentors and students were offered very general advice about what was expected of
them during the mentoring process. This was to allow flexibility within the process and to highlight the most successful
strategies.

Mentors were told that mentoring objectives were:

• to raise standards of student performance;

• to raise students’ self-esteem and aspirations; and

• to develop students’ social and interpersonal skills.

Students were informed of the purpose of mentoring and given a booklet explaining the process. They were:

• assured of confidentiality;

• given responsibility for keeping appointments with their mentors;

• given some simple exercises to help them identify any problems they might have with their work; and

• an outline action plan on which they could write short-term targets

Parents were contacted and the mentoring scheme explained. In some cases, parents contacted the school to request that
their son or daughter take part in the scheme.


