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	Organisation / Course provider:


	Title of Outreach activity:

	Venue(s) of Outreach activity:
Canterbury 
	Date(s) of Outreach activity:


	Contact: 
Name: 
Telephone:
Email:
	Course leader* (if different):

Name: 
Telephone:

Email: 
*Please attach your current CV (on 1st occasion only)

	Course description – maximum 200 words:

(This description will form basis of publicity information to young people and will be posted on the CCCU website)



	Target audience of Outreach activity: 
Age range: 
Minimum number of students: 
Maximum number of students: 
Required interests: 
Required prior knowledge:  


	Names of all staff* (other than course leader):

*Please attach their current CV (on 1st occasion only)
	Has at least one member of supervising staff undergone an Enhanced Disclosure by the Criminal Records Bureau?

Yes / No (delete)

Name of CRB checked staff members:



	Arrangements for refreshments / lunch if required: 

(All events lasting more than 2 hours must allow access to refreshments although this can be in the form of students bringing own refreshments / packed lunch if students are informed of this in advance)



	Details of any follow-up activities: (if applicable)

Eg: student worksheets, teacher information, subsequent courses, e-learning opportunities



	Risk assessment completed:

Yes / No (delete)


	Star Rating (Please see page 29 for details)



Please indicate how the proposed course meets the criteria for course design:
	Overall Purpose

	1
	Raise aspirations by introducing work at higher levels than usually encountered in schools or introducing new dimensions of a subject
	

	2
	Broaden horizons by exposure to new areas of investigation or study


	

	3
	Raise aspirations by enabling student to work with experts in a given field


	

	4
	Study specific focus in significant depth


	

	Specific Skills

	1
	Learn advanced skills in a particular subject domain


	

	2
	Develop a skills set relevant for a new subject or area of work


	

	3
	Practise skills associated with high ability eg problem solving, critical / creative thinking


	

	4
	Apply existing knowledge in an advanced context


	

	Transferable Skills

	1
	Teamwork


	

	2
	Perseverance


	

	3
	Organisational skills


	

	4
	Presentational skills


	

	5
	Intense engagement


	

	6
	Independence


	

	General Criteria

	1
	Working with others of like ability


	

	National Quality Standards in Gifted and Talented Education (IQS): Please provide a YES in the relevant box below if you feel your course will fulfil any of the elements; with reference to the IQS (Included in the course provider’s handbook) PLEASE NOTE: You are not expected to meet all the elements.

	IQS3.

Standards
	Entry
	Levels of attainment and achievement for gifted and talented pupils are comparatively high in relation to the rest of the school/college population and are in line with those of similar pupils in similar schools/colleges.
	

	
	
	Self-evaluation indicates that gifted and talented provision is satisfactory
	

	
	
	Schools/colleges gifted and talented education programmes are explicitly linked to the achievement of SMART outcomes and these highlight improvements in pupils’ attainment and achievement
	

	
	Developing
	Levels of attainment and achievement for gifted and talented pupils are broadly consistent across the gifted and talented population and above those of similar pupils in similar schools/colleges
	

	
	
	Self-evaluation indicates that gifted and talented provision is good
	

	
	Exemplary
	Levels of attainment and achievement  for gifted and talented pupils indicate sustainability over time and are well above those of similar pupils in similar schools/colleges
	

	
	
	Self-evaluation indicates that gifted and talented provision is very good or excellent
	

	IQS4.

Enabling curriculum entitlement and choice
	Entry
	Curriculum organisation is flexible, with opportunities for enrichment and increasing subject/topic choice. Pupils are provided with support and guidance in making choices
	

	
	Developing
	The curriculum offers opportunities and guidance to pupils which enable them to work beyond their age and/or phase, and across subjects or topics, according to their aptitudes and interests
	

	
	Exemplary
	The curriculum offers personalised learning pathways for pupils which maximise individual potential, retain flexibility of future choices, extend well beyond test/examination requirements and result in sustained impact on pupil attainment and achievement
	

	IQS5.

Assessment for learning
	Entry
	Processes of data analysis and pupil assessment are employed throughout the school/college to plan learning for gifted and talented pupils
	

	
	
	Dialogue with pupils provides focused feedback which is used to plan future learning
	

	
	
	Self and peer assessment, based on clear understanding of criteria,  are used to increase pupils’ responsibility for learning
	

	
	Developing
	Routine progress reviews, using both qualitative and quantitative data, make effective use of prior, predictive and value-added attainment data to plan for progression in pupils’ learning
	

	
	
	Systematic oral and written feedback helps pupils to set challenging curricular targets
	

	
	
	Pupils reflect on their own skill development and are involved in the design of their own targets and tasks
	

	
	Exemplary
	Assessment data are used by teachers and across the school/college//college to ensure challenge and sustained progression in individual pupils’ learning
	

	
	
	Formative assessment and individual target setting combine to maximise and celebrate pupils’ achievements
	

	
	
	Classroom practice regularly requires pupils to reflect on their own progress against targets, and engage in the direction of their own learning
	

	IQS9.

School/College ethos and pastoral care
	Entry
	The school/college sets high expectations,  recognises achievement and celebrates the  successes of all its pupils
	

	
	
	The school/college identifies and addresses the particular social and emotional needs of gifted and talented pupils in consultation with pupils, parents and carers
	

	
	Developing
	The school/college fosters an environment which promotes positive behaviour for learning. Pupils are listened to and their views taken into account.  
	

	
	
	Strategies exist to counteract bullying and any adverse effects of social and curriculum pressures. Specific support for able underachievers and pupils from different cultures and social backgrounds is available and accessible
	

	
	Exemplary
	An ethos of ambition and achievement is agreed and shared by the whole school/college community. Success across a wide range of abilities is celebrated  
	

	
	
	The school/college places equal emphasis on high achievement and emotional well being, underpinned by programmes of support personalised to the needs of gifted and talented pupils. There are opportunities for pupils to use their gifts to benefit other pupils and the wider community
	

	IQS10.

Staff development
	Entry
	Staff have received professional development in meeting the needs of gifted and talented pupils
	

	
	
	The lead professional responsible for Gifted and Talented education has received appropriate professional development
	

	
	Developing
	The induction programme for new staff addresses gifted and talented issues, both at whole school/college and specific subject/aspect level
	

	
	
	Subject/aspect and phase leaders have received specific professional development in meeting the needs of gifted and talented pupils
	

	
	Exemplary
	There is ongoing audit of staff needs and an appropriate range of professional development in gifted and talented education. Professional development is informed by research and collaboration within and beyond the school/college
	

	
	
	Priorities for the development of gifted and talented provision are included within a professional development entitlement for all staff and are monitored through performance management processes
	

	IQS11.

Resources
	Entry
	Provision for gifted and talented pupils is supported by appropriate budgets and resources
	

	
	Developing
	Allocated resources include school/college based and nationally available resources, and these have a significant and measurable impact on the progress that pupils make and their attitudes to learning
	

	
	Exemplary`
	Resources are used to stimulate innovative and experimental practice, which is shared throughout the school/college and which are regularly reviewed for impact and best value
	


Financial framework for course proposal

(Items listed are examples, please complete relative to your proposal)

	Item
	Value £
	In Kind
	Value £

	
	
	
	

	Staff fees
	
	Room Hire
	

	Materials
	
	Administration
	

	Venue
	
	Resources
	

	
	
	Staff on-costs
	

	
	
	
	

	
	
	
	

	TOTAL
	
	TOTAL
	


Catalogue Key- Star Rating 
The Learner Catalogue, for young people and staff, has been designed in such a way as to enable fast and accurate selection of Products. Because there is a wide range of ability within the gifted and talented population YG & T have adopted a ‘Star Rating’ to indicate the level of challenge associated with each item in the catalogue.
1 Star shows that the product is designed for all gifted and talented learners, but may be insufficiently challenging for some;

2 Stars shows that the product is designed for gifted and talented learners within the top 5% by ability nationally (so, at secondary level, those formerly eligible for membership of NAGTY);

3 Stars shows that the product is designed for gifted and talented learners who find 2 star products insufficiently challenging.

Where products are designed for educators rather than learners, these ratings can be interpreted as follows:
1 Star – for teachers and others with little or no experience of gifted and talented education

2 Stars – for teachers and others with some background in gifted and talented education

3 Stars – for teachers and others who specialise in gifted and gifted and talented education.
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1. Instructions for Use

1.1 What is a Quality Standard for?
The National Quality Standards is an umbrella term which embraces two sets of Quality Standards:

1. Institutional Quality Standards (IQS) are school/college-wide and are designed to improve the quality of Gifted & Talented education in schools and colleges as a whole. The IQS have received the support of both QCA and NCSL, and are recognised by Ofsted as the default for Gifted & Talented.

2. Classroom Quality Standards (CQS) are specifically designed to improve classroom practice in Gifted & Talented.

This User Guide deals specifically with the IQS. There is a separate User Guide for the CQS.

The IQS has three levels (Entry, Developing and Exemplary) which together provide a:

· Means to raise individual pupil
 and whole school/college achievement

· Accessible tool for in-depth analysis of need once gifted and talented provision has been identified as a school priority

· Snapshot to inform overall self-evaluation within the New Relationship with Schools agenda (‘the annual conversation’)

· Professional agreement on practice which is crucial for development

· Route for improving the quality of learning and teaching

· Mechanism to  drive forward innovative practice

· Designated level of performance which is observable through practice

· Mechanism for evaluating provision and measuring impact

· Means of securing personalised education for gifted and talented pupils

· Opportunity to highlight CPD needs and areas of strength

· Means of organising and cataloguing all resources and support for gifted and talented provision including CPD.

1.2 Context 

Effective self-evaluation is at the heart of the DCSF’ “New Relationship with Schools” with the aim of releasing greater local initiative and energy to help schools raise educational standards. Within this new relationship, school self-evaluation will drive the school improvement cycle.  The National Quality Standards self-evaluation process sits within this context and the principles, processes and procedures of whole school self-evaluation in schools.  In making effective use of the National Quality Standards to determine the nature and effectiveness of provision, it will be important to have effective and coherent systems of self-evaluation in place at all levels.   

1.3 Audience

The IQS are designed to be accessible and relevant to all schools and colleges, with varying experience and expertise in gifted and talented education, and in all areas of the country. 

It will be important in achieving real and sustainable outcomes in developing provision for gifted and talented pupils, that there is a climate of joint ownership and responsibility for this area of the school’s work.  The IQS are underpinned by the principle that self-evaluation is a co-operative task carried out by key members of staff within a school including:

· Subject/phase/aspect co-ordinators to ask “What are we doing well in this area/aspect of the school’s work and what do we need to do to improve our practice?”

· Lead professionals responsible for Gifted and Talented education to ask and draw together: “What are we doing well as a school and what do we need to do to improve our practice?”

· Headteachers/Principals to ask: “Where are we as a school in meeting the needs of our gifted and talented pupils? “The diagram below shows how the IQS can be used in different ways: 
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The IQS may be used:

· By subject/phase/aspect co-ordinators as a third-level tool for self-evaluation, sitting beneath the second (overall gifted and talented provision) and third level (whole-school) self-evaluations;

· By lead professionals responsible for Gifted and Talented education as a second-level tool for self-evaluation, sitting beneath and feeding into the whole-school evaluation. The self-evaluation of gifted and talented practice will then contribute to the whole-school/college evaluation, as a component of the ‘annual conversation’;

· As an audit tool to identify gaps in provision within the evaluation and planning cycle underpinning the New Relationships with Schools

· As a mechanism for identifying the professional development needs of teachers and head teachers within the performance management cycle.

· As a professional development experience for teachers to compare practice within their school

Having carried out the self-evaluation, the lead professional responsible for Gifted and Talented education can use the IQS to draw up an Action Plan for improvement, working with colleagues at every level. The school’s targets for gifted and talented will then be included in the School Improvement Plan.

There is no ‘right way’ to use the IQS, and no set order to using the document. Schools should approach the elements of the IQS in a way and at the speed which suits its stage and pace of development.  Schools should judge their overall performance using the "Chequerboard and Best Fit approaches” (see 1.9 and 1.10) to gain an intuitive feel for where the school stands in terms of the level of practice (i.e. Entry, Developing or Exemplary) against each element of the standards.  Thereafter the school should prioritise its own focus and rate of development.  For example, a school/college may:

· Select a particular element (e.g. Effective Provision in the Classroom or Assessment for Learning) as a focus for self-improvement;

· Combine self-evaluation in two (or more) related areas (e.g. Effective Provision plus Monitoring and Evaluation);

· Carry out a broad-brush evaluation of all 14 elements (using the Chequerboard Approach, see 1.9) and then zoom in on elements that reveal themselves as problematic; 

· Perform a detailed analysis of all elements of provision.

1.4 Definition of Gifted and Talented Pupils 

Many schools adopt the distinction between ‘gifted’ and ‘talented’ made by DCSF for the purposes of the Excellence in Cities initiative, although this should not restrict a school/college’s approach to multiple abilities. DCSF and Ofsted define gifted pupils as those with academic ability which ‘places them significantly above the average for their year group’. Talented pupils are defined as those whose abilities in art, music, dance or sport are ‘significantly above average’. DCSF guidelines suggest that schools identify 5 -10% of pupils as ‘gifted and talented’ in each year group. However, some pupils will be capable of success across a wide range of abilities and school systems should not be a reason for limiting these pupils’ achievements. The record kept by schools of their gifted and talented pupils should help meet the requirements of the PLASC census, to be introduced in 2006 in secondary schools and 2007 in primary schools (see Section 5, Glossary, “DCSF Requirements”).

1.5 The Personalised Education Framework

The National Quality Standards are organised around the five components of Personalised Learning. 
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Personalised Learning is about tailoring education to individual need, interest and aptitude so as to ensure that every pupil achieves and reaches the highest standards possible. 

Professor David Hargreaves’, through a series of conversations with some 250 leaders in specialist and affiliated schools has developed the concept of personalised learning.  Hargreaves’ conclusion from these conversations is that personalising teaching and learning is realised through nine interconnected gateways:

· curriculum 

· learning to learn

· workforce development 

· assessment for learning

· school organisation and design 

· new technologies

· student voice 

· advice and guidance

· mentoring
The nine interconnected gateways to personalising teaching and learning also feature explicitly in a quality standard element or implicitly to criteria within the national quality standards.  For further information on personalising learning see http://www.sst-inet.net/publication/default.aspx

In the context of the IQS, personalised learning for pupils means:

· Having their individual needs addressed, both in school and extending beyond the classroom and into the family and community;

· Coordinated support to enable them to fulfil their potential, whatever their background;

· A safe and secure environment in which to learn; 

· A real say about what and how they learn (the ‘pupil voice’).

For teachers personalised learning means:

· High expectations of every learner;

· Access to and use of data for each pupil to inform teaching and learning;

· Opportunities to develop a wide repertoire of teaching strategies, including ICT

· Access to a comprehensive CPD programme.

For parents and carers personalised learning means:

· Regular updates on their child’s progress and how they can help at home;

· Being more involved in planning and providing for their child’s future education;

· The opportunity to play an active role in school life.

1.6 Quality Standards Elements
The 14 elements of the IQS fit within the 5 personalised education components: 
	Personalised Education Heading
	IQS Elements



	A. Effective Teaching and Learning Strategies
	1. Identification     

2. Effective Provision in the Classroom 

3. Standards 

	B. Enabling Curriculum Entitlement and  Choice 
	4. Enabling Curriculum Entitlement and Choice 



	C. Assessment for Learning
	5. Assessment for Learning 

6. Transfer and Transition

	D. School Organisation
	7. Leadership   

8. Policy 

9. School/College Ethos and Pastoral Care

10. Staff Development 

11. Resources

12. Monitoring and Evaluation

	E. Strong Partnership beyond the School
	13. Engaging with the Community, Families and Beyond 

14. Learning beyond the Classroom


1.7 The National Quality Standards and Every Child Matters

The Government’s Every Child Matters agenda sets out expectations on schools and local authorities to deliver 5 outcomes for children:

1. Enjoy and Achieve;

2. Be Safe;

3. Be Healthy
;

4. Make a Positive Contribution;

5. Economic Well-being.

To meet the IQS expectations schools need to pay equal attention to both the well-being and attainment of their gifted and talented pupils. 

Teachers of gifted and talented pupils have long emphasised the importance of emotional and social as well as academic goals. The IQS reinforce this message, stressing the significance of listening to the ‘pupil voice’ and involving parents, carers and the local community. 

Schools can deliver the Every Child Matters outcomes to gifted and talented pupils by offering pastoral support, using learning mentors, and providing opportunities for pupils to ‘make a positive contribution’ to the community (both within and outside the school).  
1.8 Three Levels

The IQS have three levels of practice:

Level 1: Entry 

This indicates a baseline standard of practice, with scope for continuous improvement.

The Entry Level relates to a ‘satisfactory’ OFSTED rating. For some schools/colleges, achieving the Entry Level may require a re-think of their practice, challenging some basic assumptions about attitudes to learning and teaching, as well as the ethos of the school.  For these schools/colleges there will be ‘pre-Entry’ issues to address such as identifying gifted and talented pupils as a school priority, awareness raising for classroom teachers and middle managers, setting up basic identification processes and data systems, and recognising the need for differentiated learning and teaching. 

Level 2: Developing 

This indicates that the school is effective in meeting pupils’ needs and has scope within its practice for reinforcement, development and further improvement.

The Developing Level relates to a ‘good’ OFSTED rating. For schools/colleges in this category there will be ‘improvement issues’ to be picked up under the ‘next steps’ section of the standards. Evidence of impact on whole school/college practice, participation in the wider inclusion agenda, and addressing the needs of specific groups of gifted and talented pupils (additional educational needs, exceptional achievers, and under-achievers) are significant in this level. 

Level 3:  Exemplary 

This indicates exceptional and sustained practice with the scope for dissemination beyond the school/college and for continuous improvement as best practice evolves nationally.
The Exemplary Level relates to an ‘outstanding’ OFSTED rating. The requirements at this level are designed to inspire schools/colleges to innovate, and to make demands on schools/colleges with extensive experience and expertise. The Exemplary Level emphasises collaborative working (local, regional, national) with other schools and colleges. It requires evidence that gifted and talented pupils are making a contribution (‘putting something back’) to the wider school/college and local communities. Schools/colleges at this level should be able to provide evidence that their excellent practice has been sustained over a significant period of time (a minimum of two years is suggested). Schools/colleges should also indicate, within their School Improvement Plan, how they will ensure sustainability at this level and how they will ensure continuous improvement as national and regional best practice evolves.

1.9 A Chequerboard Approach

The IQS are a tool for schools/colleges to map and self-evaluate their current practice and performance. During the self-evaluation process a school/college may discover that its practice is not uniform across all elements and headings. For example, a school/department may evaluate itself as ‘Developing’ under ‘Identification’, but ‘Entry’ under ‘Effective Classroom Provision’. Self-evaluation may indicate that a school/college has a variety of practice at different levels, forming a Chequerboard pattern.  In all schools and colleges the Chequerboard Approach may be reflected within whole-school/whole-college, individual classes, teacher teams, and phase group, year group and department/faculty evaluations. A school/college may discover that there are variations in levels of practice within individual classes, teacher teams, phase groups, year groups and departments/faculties as well as within the school/college as a whole.

The Chequerboard Approach (simplified example)

	Element
	Entry
	Developing
	Exemplary



	Identification


	
	X
	

	Effective Classroom Provision
	X

(Talent a weakness)
	
	

	Curriculum Entitlement and Choice


	
	X
	

	Leadership


	
	X
	

	Resources
	
	
	X

	Monitoring and Evaluation


	
	
	X


1.10 IQS Glossary

	Assessment data
	Pupil performance data including raw results and value-added data.

	Accurate record  
	The record kept of Gifted & Talented pupils should help schools to complete the Pupil Level Annual School Census.  Secondary schools will be expected to identify the Gifted & Talented population in the January 2006 PLASC return and primary schools in the January 2007 PLASC return.

The Gifted & Talented Cohort and PLASC return should include:

1. All pupils on the school's Gifted & Talented register if it has one 

2. If there is no register the cohort should include

a. all pupils in the EiC Gifted & Talented population (where there is one)

b. all identified NAGTY members (if there are any)

3. If schools do not have a register but do have a. or b. above, this group of pupils should be recorded in place of a register

4. If schools do not have a register and do not have a. or b. above, the cohort should be recorded as nil and a nil return for the purpose of PLASC.

	Achievement
	Achievement includes pupils’ knowledge, skills and understanding gained through the subjects of the national curriculum and the attitudes, values and other aspects of personal development fostered by the school or college.

	Attainment
	Standards achieved against objectively defined levels of performance.

	Breadth
	A curriculum that covers more and diverse subjects, including vocational study, critical thinking, key skills, enrichment and citizenship activities, and additional study programmes.

	Depth
	Learning opportunities which set pupils demanding challenges that develop their skills and abilities, requiring them to engage with a level of complexity and detail not found in breadth of study alone. There must be balance between breadth and depth.

	Distributed responsibility
	Shared leadership across the organisation.  For further information see http://www.reservoir.uk.com/dlw/textonly/introduction.htm or http://www.ncsl.org.uk/index.cfm?pageid=randd-activities-distributed-leadership

	EAL
	English as an Additional Language, pupils for whom English is not their first language

	Effective teaching and learning
	For further information see http://www.standards.dfes.gov.uk/personalisedlearning/five/teachinglearning/

	Enabling curriculum entitlement and choice
	For further information see http://www.standards.dfes.gov.uk/personalisedlearning/five/curriculum/

	Exceptional achievement
	Pupils with extraordinary abilities, capable of expert performance, thinking and creativity

	Identification
	The process for assessing and targeting gifted and talented pupils 

	Independent learning
	Working self-reliantly without close supervision

	LAC
	Looked after children (local authority responsibility of care)


	Multiple criteria
	Different ways of identifying gifted and talented pupils, including qualitative as well as quantitative criteria

	Multiple exceptionality
	Gifted and talented pupils with additional educational needs or a learning difficulty. These pupils can be missed if single assessment measures are used

	Multiple Intelligences
	The theory of multiple intelligences has been popularised by Dr Howard Gardner; however this is only one  of several multiple ability models and has not been specifically endorsed by DCSF. Gardner suggests that the traditional notion of intelligence, based on I.Q. testing, is far too limited. Instead, Dr. Gardner proposes eight different intelligences to account for a broader range of human potential in children and adults. These intelligences are:

· Linguistic intelligence ("word smart")

· Logical-mathematical intelligence ("number/reasoning smart")

· Spatial intelligence ("picture smart")

· Bodily-Kinaesthetic intelligence ("body smart")

· Musical intelligence ("music smart")

· Interpersonal intelligence ("people smart")

· Intrapersonal intelligence ("self smart")

· Naturalist intelligence ("nature smart")

Dr. Gardner says schools focus most of their attention on linguistic and logical-mathematical intelligence, but should pay equal attention to artists, musicians, naturalists, dancers, therapists and designers. The theory of multiple intelligences fits well with personalised learning (i.e. each child is different in their abilities, interests and ways of learning). Teachers need to look out for different intelligences while recognising that a well-rounded and successful adult needs a combination of intelligences (i.e. the ICT specialist or physicist needs to communicate with their non-technical peers). 

	New Technologies 
	The term technology is used to include a wide range of different technologies including computers, peripherals, presentation technology, imaging technology, networks, internet, mobile technology and software.  

CD-ROMs, digital resources and the internet offer a wealth of material that can be matched to gifted and talented pupils' individual needs and enable them to develop a higher level of skill in thinking and handling information.

The use of the word “new” provides the expectation that provision for gifted and talented pupils takes advantage of new technological developments to ensure that ICT provides the best flexible learning opportunities for gifted and talented pupils.

For further information see

http://www.ictadvice.org.uk/index.php?section=tl&catcode=as_inc_sup_03&rid=631&pagenum=1&NextStart=1

	Ongoing audit of staff needs
	A way of identifying professional development needs


	Pace
	The rate of learning

	Personalised learning 
	Personalised learning is about tailoring education to individual need, interest and aptitude so that every pupil achieves and reaches the highest standards possible. It is about focusing on the individual within a group. Pupils are still taught in classes or groups.  

	Personalised learning pathways
	Routes of progression in learning (or a planned

programme of learning agreed with the pupil) that are designed and tailored to meet individual pupils’ needs, abilities, aspirations and interests. Each pupil’s Personalised Learning Pathway (PLP) should 

· provide each pupil with an appropriate curriculum suited to interest and aptitude

· offer specialist support and personal challenge

· contain clear progression routes for transfer and transition 

	Potential
	Capacity for learning

	Progress
	Gains made in learning relative to prior learning and ability

	School organisation
	For further information see http://www.standards.dfes.gov.uk/personalisedlearning/five/organisingschool/

	School/college’s social and economic composition 
	The context of the school and the features of its population.

	Sources of evidence (identification)
	Using provision to enable pupils to try activities is the best way of identifying latent gifts and talents.  In addition other sources of evidence include, general checklists, subject checklists, test/examination results and parental/teacher/pupil/peer nominations, 

	Standardised format
	A common layout

	Standards
	Levels of attainment.

	Strong partnerships
	For further information see http://www.standards.dfes.gov.uk/personalisedlearning/five/beyondclassroom/

	Subject and phase audits
	A way of identifying what needs to be improved in particular subjects, phases and/or key stages




� The term ‘pupil’ is used consistently throughout the National Quality Standards to describe children and young people from ages 3 to 19. 


� Learning Mentors work with teaching and pastoral staff to identify, assess and work with pupils who need help to overcome barriers to learning.  They typically work in one to one sessions with children and involve them in agreeing target areas of concern e.g. attendance, behaviour, attainment.





