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Teacher educators and the Masters level PGCE
Dr Lynne Graham-Matheson
Department for Educational Research

Background

In 2004 the Framework for Higher Education 
Qualifications came into effect and, amongst other 

things, stipulated that courses with ‘postgraduate’ 
in the title must include work at postgraduate 
or Masters (M) level. The PGCE – Postgraduate 
Certificate in Education – was a long established 
route into teaching but its title suggested that 
the academic work was at a higher level than the 
work on an undergraduate degree, and for many 
courses this was not the case. From 2007 the PGCE 
has become both the Postgraduate Certificate in 
Education, which has M level components, and 
the Professional Graduate Certificate in Education, 
where work is at Honours level. Both routes lead to 
qualified teacher status (QTS) but no guidance is 
given beyond the requirements for QTS, so courses 
can vary significantly between institutions.

Interviewees in an article in The Independent (Hackett, 
2008) suggested that teacher educators were in favour 
of M level qualifications but with some reservations. A 
Masters qualification for teachers must not be too inflexible 
or undermine the range of existing Masters degrees, and 
the content should not be too prescribed or too related to 
practice – this would not be concerned with deep learning 
and reflection on practice and, if school-based, would be 
taught by teachers who do not have a Masters degree 
themselves. Encouraging teachers to do more studying was 
seen as a positive move in view of the difficulty of packing 
so much into a one year PGCE, although a concern raised 
by Edwards and Pope (2006) is that the PGCE does not 
give trainees the experience of research methodologies 
that might be encountered on a traditional Masters course, 
nor are PGCE students engaging with the same level of 
academic and research literature.

Although the change to the PGCE came about through 
correcting an anomaly following the Bologna Declaration, 
it fits in with government plans for teaching to become 
a Masters level profession, and pleases those who want 
a move away from standards and competencies in 
teacher education. Teaching on the PGCE with Masters 
level components raises a number of issues for teacher 
educators, not least because a significant number do not 
themselves have a Masters degree, having been recruited 
for their skills and experience as teachers and headteachers 
in schools. Although the response of tutors to the change 
was generally positive, there were a number of concerns 
about how best to support students with the Masters level 
components of the PGCE.

Approach/methodology
There were three strands to the research – a discussion 
group of PGCE tutors, a questionnaire survey and 
interviews with a sample of respondents. The different 
strands of the research took place over several months.

Outcomes
Most of the discussion in the discussion groups centred 
around the issue of criticality and the impact of M level. 
Irrespective of M level the role of the university part of 
the course is about questioning and being critical, which 
differs from what students do in school – it is important 
to have students engaging at Masters level even if they 
do not want the credits because it is the critical analysis 
which is important. But then there were questions about 
critical analysis - how to define it, whether it is transferable, 
whether you have to be disposed towards it and what 
does it mean to read critically - how to encourage students 
to write about their writing, and think about their thinking. 
This was a serious concern for a number of tutors – how 
could they support students at M level when they did not 
have experience of M level work themselves. To deal with 
this we produced a brief guide for students on critical 
reading and writing, which would support students who 
were inexperienced at this kind of work and be a resource 
for tutors. Intended for the Department of Postgraduate 
Initial Teacher Education (POINTED) this has now been 
widely used throughout the Faculty of Education.

In the questionnaire survey 26 questionnaires were 
returned, covering a range of tutor experience, role and 
programmes. Generally respondents were feeling more 
positive and 10 respondents said they were excited by the 
challenge, although eight were a little apprehensive and 
seven felt they were in need of more training. Areas which 
were causing particular concern were students’ critical 
reading and writing, ensuring consistency in marking 
assessments and tutor expertise in research methodology 
and analysing data. There were also seen to be issues 
about how M level learning could be integrated into the 
PGCE, a taught course where a significant amount of time 
is spent in schools on placement.
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It was noticeable that the interviewees gave different 
views from the questionnaire survey – they were more 
positive and more reflective. It is unclear whether this 
was to do with the timing – the interviews came after 
the survey – or the people interviewed, who were all 
experienced programme leaders with Masters degrees. 
Although there were some negatives, the interviewees 
felt that M level was a good thing, particularly for primary 
students, who were under a lot of pressure and needed 
the confidence and skills to question government policies. 
In terms of schools, it was felt that many were still not 
clear about the difference between the two PGCEs. There 
was a perceived gap between theory and practice, and a 
dilemma as different knowledge is prized at school and at 
university. Some school mentors were not supportive of 
the change – they could not see the point, and could not 
support students at M level having not studied at this level 
themselves, so there was a problem when students wanted 
to discuss readings etc with their school mentor. Some 
schools were very supportive eg if a student’s research fits 
with school improvement plans, others say they need to 
concentrate on becoming a newly qualified teacher (NQT) 
and school work. Overall it was felt to be a very positive 
change, which had led to a great deal of discussion and 
debate, and to tutors themselves being more reflective.

Asked whether they thought the M level work added value 
to students’ work and their development as beginning 
teachers, one tutor thought it probably did but it was too 
early to say, while others said definitely yes – “before there 
has been a sort of anti intellectualism” and it was helping 
to develop students’ criticality, reflection, research skills and 
ability to question.

Enhancing RIT
The findings of the research were discussed at POINTED 
departmental meetings and presented at an ESCalate1 
conference in May 2009.

The project gave teacher educators the opportunity to 
express their views and hear from others. The research itself 
informed their teaching, but also provided a resource for 
them to support the work of trainee teachers, and thus 
inform their teaching.

1. ESCalate is the Higher Education Academy subject centre for education

Reflections and any future plans
The initial funding application set out plans for tutors 
and trainees to work together on research projects, and 
to provide a resource bank of ‘things that work’ in terms 
of supporting students’ Masters level work, but it soon 
became clear that a number of tutors would not be 
confident to do this, hence the shift in emphasis. There are 
currently no plans for any further work on this project but 
it would be useful to revisit the original project when tutors 
have more experience of M level work.

Contact for further information:  
lynne.graham-matheson@canterbury.ac.uk


	Foreword
	Janet Druker (Professor)
	Senior Pro-Vice Chancellor

	Research informed teaching
	Learning to do research
	Links with Maidstone Museum
	Professor Jackie Eales
	Department of History and American Studies

	Disturbance and patch dynamics: introducing undergraduate Geography and Ecology students to map and field-based research
	Professor Peter Vujakovic
	Department of Geographical and Life Sciences

	Classroom practices and teachers’ perceptions
	Richard Cullen
	Department of English and Language Studies

	Feeding behaviour in wheatears
	Dr Britta Osthaus
	Department of Applied Social Science (Psychology)

	Learning in research mode
	Using RIT to enhance the learning of professionals who are dubious of its value
	Denis Edgar-Nevill
	Department of Computing

	The development of RIT within postgraduate public sector management courses
	Dr Steve Hayler and Andy Perkins
	The Business School

	The use of drama as a RIT strategy
	Paul Skinner and Dr Elizabeth Hoult
	Department of Postgraduate Initial Teacher Education and Faculty of Education 

	Interdisciplinary RIT in Sport Science, Tourism and Leisure
	Department of Sport Science, Tourism and Leisure
	Professor Mike Weed

	‘Showing Off’ – promoting undergraduate Media work beyond the bounds of the University
	Dr Karen Shepherdson
	Department of Media

	A RIT mediation clinic
	Dr Leo Raznovich and Ben Waters
	Department of Law and Criminal Justice Studies

	Exploring an enquiry-based learning approach with Year 1 Business Studies students
	Tan Yoke Eng
	Faculty of Business and Management

	Developing the skills and competencies of Mental Health nursing students by introducing student co-facilitation of supervision groups
	Dr Doug MacInnes, Claire Barber, Pam Pringle and Mark Wilbourn (until August 2008)
	Centre for Health and Social Care Research and Social work, Community and Mental health

	‘In the moment’: exploring improvisatory techniques and approaches within new music and media
	James Dean, Dr Andrew Gower and Dr Matt Wright
	Department of Music

	Pedagogic research
	A comparative review of the pre-registration IPL programme interprofessional curriculum
	Hazel Colyer
	Faculty of Health and Social Care
	Isabel Jones
	Senior Teaching Fellow, University of Derby

	An exploration of the ways in which pedagogy is represented through film and how notions of pedagogy can be discussed and challenged by engagement with dramatic representations of teaching, learning, knowledge and understanding
	Dr Andrew Lambirth and Dr Ken Fox
	Departments of Primary Education and Media

	An evaluation of the use of the service user and carer mini conferences within the first year BSc Occupational Therapy programme
	Rayya Ghul
	Department of Allied Health Professions

	Study to examine students’ and staff supervisors’ research knowledge and experiences of research teaching within the IPL programmes
	Dr Tim Clark and Dr Alison Smith
	Nursing and Applied Clinical Studies, Centre for Health and Social Care Research

	An investigation into the use of commercial computer-based learning materials to support the teaching and learning of anatomy and physiology in the Adult Nursing curriculum
	Dr Barbara Worster and Mike Devlin
	Department of Nursing and Applied Clinical Studies

	The influence of the personal tutor in supporting students with specific reference to attrition
	Hilary Bungay, Sue Gibson, Josè Gibbs, Ruth Denton, Kate Springett
	Department of Allied Health

	An exploratory study into final year Midwifery students’ experiences
	Kay Rogers
	Department of Health and Social Care

	Creativity across the curriculum
	Dr Gill Hope and Eric Parkinson
	Department of Primary Education

	Evaluating appreciative inquiry as a teaching method within a problem-based learning curriculum
	Rona Rubin and Rupert Kerrell
	Department of Allied Health Professions

	Teacher educators and the Masters level PGCE
	Dr Lynne Graham-Matheson
	Department for Educational Research

	Developing processes to evaluate research mindedness in practice placements of students on the MA Social Work programme
	Esther Coren, Jemela Hutchfield, Janet Wiseman, Bob Cecil, Anne Kelly
	Department of Social Work, Community and Mental Health

	Research to support learning
	Enhancing the learning experience of MSc Computing students in grid computing
	Dr Abhaya Induruwa
	Department of Computing

	Interprofessional practice
	Dr Hazel Bryan and Dr Kathleen Goouch
	Department of Professional Development

	Learning through others’ research
	Collaborative creative work investigating the roles of traditional and contemporary technologies for the creation of media projects in practical research and their application to and dissemination in teaching
	Bryan Hawkins and Tim Long
	Department of Media

	The student as researcher
	Developing the student as a researcher through the curriculum
	Professor Alan Jenkins and Professor Mick Healey

	Scholarship of Learning & Teaching
	Resolving ambiguity: a way forward for relating scholarship, teaching and research in HE academic practice
	Research Mindedness
	Research mindedness: a curriculum approach to RIT at CCCU
	Phil Poole

	Reflections
	Reflecting on RIT
	References
	References
	Abbreviations
	Abbreviations and acronyms used

	Contents

	null8: 
	Page 1: Off

	null 13: 
	Page 1: Off

	null9: 
	Page 1: Off

	null 14: 
	Page 1: Off

	MaximiseMinimise 70: 
	Next 52: 
	Next 51: 
	MaximiseMinimise 69: 
	null10: 
	Page 2: Off

	MaximiseMinimise 15: 
	Page 2: Off

	null 15: 
	Page 2: Off

	null11: 
	Page 2: Off

	MaximiseMinimise 16: 
	Page 2: Off

	null 16: 
	Page 2: Off

	Previous 54: 
	Previous 53: 


